%N Y establegh Musceal Parenting ?
He taonga te moRopuna
(The chitd is a treasure)

Julie Wylie

uring my contract for Teacher Development in Early Childhood

D Music Education with the Ministry of Education, it became
obvious that many parents, caregivers and teachers felt very

insecure when confronted with planning and implementing a music
programme. Many of the parents said that because their own parents had
not communicated with them through song and dance, they felt
inadequate about introducing music to their own children unless it was
through recorded music. Most said that they did not sing to their children
because they felt self conscious about their singing voices. While many
read to their children, a lot of parents did not include lap games,
fingerplays or nursery rhymes. Yet the language development
opportunities-provided by these songs and fingerplays are a crucial part
of a child’s intellectual development. A simple song sung
unprofessionally but lovingly to a child sitting on a parent’s knee reaches
more deeply into the child’s consciousness than the voice of a singer on a
cassette or CD. Our musical heritage of lullabies and nursery rhymes has
to be nurtured if we are not to lose it.

At the Dunedin New Zealand Society for Music Education National
Conference held in January 1991, Helen Willberg, David Sell and I held a
meeting to discuss the possibilities of musical parenting.

My Teacher Development contract work made it abundantly clear that
this supportive music making had to continue, in order to help parents,
grandparents and teachers sing, dance and play their way into a wide, wonderful world of music
making. I saw musical parenting as the opportunity to inspire and motivate members to share
ideas and to help each other through music. Joy is often an element missing in our own lives.
Sometimes we become so serious about the business of life that we miss out on joy and creativity
which is essential for us and for our children and their need for learning, for productive work, for
play, for beauty, for quality of life.

As a secondary school music teacher, I was astounded at the number of pupils who could not sing
in tune, could not maintain a steady beat or repeat a simple rhythm, and who had no inner
rhythmic sureness which is a precondition to moving, reading, writing, or any other learning. It
was during a year of working with a group of fourth form boys who were all struggling
academically, that I developed a programme in conjuction with the art teacher where the students
helped design their own creative music programme. We reflected on behaviour, feelings, and
tendencies. The students made a list of their strengths and their weaknesses. They decided they
needed class rules and these were set to a rap:

If you come to this school, you’ve got to learn the rules,

You line up straight and you don’t be late,

You put up your hand if you want to ask a question, if you don’t then you know no-one’s
gonna pay attention,

We've got to stick together through thick and thin,

If we work together we know we'll win.
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